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Overview
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1. A functional approach to language
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Language is as it is because of what we make it do for us. Language
serves certain very concrete functions, as the child is aware early in
his life: he soon internalizes the fact that language is meaningful
behaviour that marks him off from, and at the same time relates him
to his environment. (Halliday 1971/2002: 43)

M.A.K. Halliday
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What functions does language serve?
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1. Operationalising SFL as pedagogy
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Every function in the child’s cultural development appears twice: first,
on the social level, and later, on the individual level; first between
people (interpsychological), and then inside the child
(intrapsychological) ... All higher functions originate as actual relations
between human individuals (Vygotsky 1978 p57).
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A teaching and learning cycle
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brainstorming, hands-on
experiences (experiments,
problem-solving), research
tasks, field trips etc.
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Drafting, editing, publishing,
reflecting
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research tasks with genre-specific
scaffolds, bundling and categorizing,
shared reading/viewing of texts, semi-
structured interviews with experts
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Teacher-led reading (read-alouds,
modelled reading), shared reading,
guided reading, collaborative &
independent reading (close
reading, information transfer)
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Independent of the field
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Modelled writing, joint

construction, guided writing,
collaborative writing
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Model or mentor texts, jumbled
text, cloze activities, labelling and

bundling text under stages and
phases

Derewianka & Jones, 2023




Benefits of the SFL informed teaching learning cycle
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2. Impact of SLF on curriculum, pedagogy &
assessment
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e.g. plot, mood, development of
characters and setting, language,
illustrations, effect, connections to
other texts, interpretation, evidence
from the text
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2. Impact of SLF research on curriculum, pedagogy &
assessment
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2. Impact of SLF on curriculum & pedagogy
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3. Challenges to the SFL approach
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Halliday on the nature of educational evidence

... what children do linguistically under
experimental conditions is very little
guide to what they are doing naturally,
and itis necessary to back up the vast
amount of experimental . . . studies of
children’s language with . . . intensive
observations.
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An example of what we might lose ....
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Teacher-led reading (read-
alouds, modelled reading),
shared reading, guided reading,
collaborative & independent
reading (close reading,
information transfer)
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Model or mentor texts, jumbled
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Supported reading & metalanguage >> guided dialogue

Archival image is in
‘given’ position

I

.Sepia tones of
mediated archival
images

image

How has the image changed? (Think
about distance and “visual contact”)
What is the effect of this on the
viewer?

How is colour used to communicate
that the thylacine is failing and
pleading?

What do you notice about the
sentence opener? Why did the writer
use the word “ailing”?

In “in cage of twisty wire, cold
concrete”, what is the grammatical
feature that the writer has used?
What is the effect? (note: we want
students to talk about captivity)

In the first stage, we had doing and
saying verbs. What sort of verbs are
“MOURN, Ache, YEARN"? What is
their effect?

Look at “run with me”. How is that
different from “see me"? What is the
effect on our understanding of the
thylacine?

Are there any other language features

that you notice?

tight framing of

Trapped am |,

Stage 1 —imprisonment and reaction

in cage of twisty wire, cold concrete

PROWL
RAGE e
reaction
HOWL

Know you not that | am tooth and claw —

see me hunt through bracken and bush,
see me swagger across wild lands,
see me glory at the edge of cliff.

text augments or extends
image meaning

Stage 2 — failing and pleading

Ailingam I,
in cage of twisty wire, cold concrete
MOURN
Ache
YEARN
Know you not that my heart is a forest -

run with me through trees of striply bark,
run with me over creeks of flickering fish,
run with me where the snow falls slow.

‘description’

> What do you notice about

‘see me glory at the edge of cliff’

L] # <=\ H mmal
Image and text are equivalent
meanings

colour and vectors make Thylacine
salient

long shot as we are observers

. L nwa
\ juxtaposition of colour with sepia and lack of framing
reflects contrast between captivity and freedom

low modality (less real dream-like
environment)

Dghacga ot i

colour? How has this changed?
Pay attention to the saturation of
the colour around the thylacine.
Why is the thylacine so pale?
Can you identify any vectors?
What is the effect of those
vectors?

What can you say about the shot
distance? How does this change
from the previous image? Why?




Supported reading & metalanguage >> guided dialogue

Stage 1 —imprisonment and reaction

Archival image is in
e Trapped am |,
e = in cage of twisty wire, cold concrete
PROWL

RAGE

om

Know you not that | am tooth and claw —
see me hunt through bracken and bush,
see me swagger across wild lands,
see me glory at the edge of cliff.

<Sepia tones of

5 : tight framing of w
mediatad archival g : [ text augments or extends
images HICEE image meaning




The Journey of the Jenolan Caves

;‘"-*» At the bottom of our ocean
‘\ ) ‘oyslime mud,

Harine life and coral enrive,
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minute life
with a thud.
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Run with me,
Fl% with me,
Explore with me,

Through the
Jenolan Caves.







