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The study

+ Derives from a component of our Center portfolio: the development of
teacher expertise through the use of educative materials.

- Based on observations of variations from teacher to teacher, we asked
ourselves: What are the conditions that promote teacher expertise to work
with excellence with adolescent English Learners?

- We wanted to go deeper into this variation and its impact on the
invitations to learn teachers offer English Learners.

- This afternoon we present the refinement of a model of teacher
understanding and preliminary data both from the supplemental study
and other rich sources we have gathered in our work over time.
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The model

Models help us visualize components of a phenomenon we are trying to
understand, in this case, what constitutes teacher expertise.

- Aida's doctoral dissertation 1995-1997

+ Refinements were developed to explain and design the
apprenticeship of professional developers, NYCDOE, 2006, 2011

- Refined again in 2022-2024 through observation of curriculum

Implementation, the supplemental study, and reflections on data from
other implementations for the Center's Supplemental Study
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Domains in the Development of Teacher Expertise are:

*  Fluid, dynamic
* Interrelated
«  Complex, non-linear

« Positively or negatively impacted by movement
within each domain and across all domains

Directionality is always situated in a specific context
and relates to individual teachers or individual
communities of teachers.

However, the goal should be the development not of
individual teachers but of a community of teachers who
share a Knowledge Base.
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Let us see how the model helps us describe a teacher’s
expertise

Mr. Thompson

- Experienced ELA teacher in Fort
Worth, TX at the International
Newcomer Academy, a one-year
school for newcomer students.

« As you observe a few minutes
of him working with students,
what do you notice, and within
which domains?

National Researc h & Development Center to Improv
EDUCATION FOR SECONDARY ENGLISH LEARNERS IES Grant R305C200008 12

< J West=d9




Domains of Teacher
Expertise: Considering

individual teachers -
CONTFEXT

Motivation

-t
ot
K
R

Vision (beliefs)
of teaching
of students

Reflection
anticipatory

reasons active/interactive

incentives
emotions

CONTEXT

recollective
mindfulness

Practice
enactment of learning
contingent scaffolding
dynamic assessment

............
------
_____
ot
i
o
o

LL
-----
.....
.
.,
.
.
..
.
.,
.,

0
v,

*,
*
*,
s,
i
s,
s,
s,
s,
s,

Knowledge
pedagogical
subject matter

pedagogical subject matter
students
self

Walqui, 1997, 2011, adapted from Shulman, 1995




Domains of Teacher T T

Expertise: Considering L T

.~
......
0
o .
. o
....
. .
R 0
X e,
o'
.
.

individual teachers

Vision (beliefs) CONTEXT

of teaching
of students

.
*
*,
s,
i
s,
s,
s,
s,
s,

Declarative _ N _ Deep )
Inert ™ " Generative

- Reflection Knowledge

Motivation anticipatory pedagogical
_reasons active/interactive subject matter
incentives recollective pedagogical subject matter
emotions mindfulness students

Superficial _ . Deep self

Ineffective : " Generative
Weak _ ,, Strong Weak _ b 4 d . Deep

Ineffective " Generative Superficial s " Generative
- R

Practice CONTFEXT
CONTE.XT enactment of learning
contingent scaffolding .
) dynamic assessment T

.,
.,
..
.
e,
.....
-----

Ineffective
Destructive

Generative

Walqui, 1997, 2011, adapted from Shulman, 1995




Transforming pedagogy for Multilingual Learners

From trivial change To significant change

Emphasis on discrete changes Emphasis on sophisticated, deep,
generative practices

Teachers and students unreflectively follow | Teachers and students critically apprentice

superficial programs: “mastery” over time how to be more effective and
responsive, and they are aware of their
change

Teachers and students can declare Teachers and students deeply understand

practices and knowledge practices and knowledge, and thus can

generate new understandings to be applied
in other contexts
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Among the myriad factors that impact the development of
teacher expertise, we will discuss a few, their interactions and

consequences

Debilitating

A myriad of pedagogical
approaches exist at the school
site

Strengthening

Coherence in the vision, ways of reflecting, pedagogy,

motivation practiced and derived by all subject matter
teachers

Piecemeal approach to
professional development

Comprehensive, coherent model is used for all learning:

for students, and for teacher professional development

Teachers work in isolation

Teachers consistently collaborate within and across
disciplines in substantive work

Observations are dichotomous
and focus on superficial
components of a lesson

All observers and teachers share the same standards
(with no standardization) and work towards
accomplishing the same vision
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Next steps

We could see through the brief presentation of a case how domains impact
each other and the whole system in diverse ways.

We need to look back at schools as communities of learners: all adults and
all students are in the process of change, and if that change is carried out
with a shared, evolving, and generative knowledge base, then our students
will be optimally served.
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Thank you!

For more information, please contact:

<]

Aida Walqui
Director, National Research & Development
Center to Improve Education for Secondary
English Learners
awalqui@wested.org

Lee Hartman
Senior Program Associate
lhartma@wested.org

\

Visit our website at
www.elrdcenter.wested.org
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Thank you!

Questions?
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