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The Comprehensive Assessment System (CAS) 
Framework presents a vision for a system of 
assessments for English Learners in secondary 
grades that brings assessment closer to 
the classroom and fully involves teachers in 
assessment development and validation.1 The 

CAS Framework is intended to signal a new and 
equitable direction and to provoke reflection 
and debate among all those concerned with 
improving outcomes for English Learners. This 
brief describes the argument-based approach 
to validation proposed in the Framework.

Validity

Does the assessment information lead to 
sound interpretations, decisions or actions 
that enhance learning for secondary-grade 

English Learners?2 The answer to this question 
depends on the validity of the inferences made 
from assessment results for a given purpose.
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Assessment purposes include informing 
ongoing teaching and learning; evaluating 
learning relative to medium-term goals (e.g., a 

unit) and long-term goals (e.g., standards); and 
accountability.

Validity: The degree to which evidence and theory support the interpretation of test scores for 
proposed uses of tests.3

Validation: The process of constructing and evaluating arguments for and against the intended 
interpretation of test scores and their relevance to the proposed uses.4

Validity is not a property of the assessment but 
of the inferences users make from assessment 
results (e.g., scores, qualitative insights) and 
the extent to which the inferences justify the 
use of an assessment for a specific purpose.

An assessment may have strong evidence of 
validity for one purpose but not for another, 
either because there is limited evidence avail-
able or because of what the available evidence 
reveals. For instance, results from a mathe-
matics assessment may have a strong degree 

of validity for mathematics problem solving, but 
a weak degree of validity for students’ compu-
tational fluency.

Validity is important for all assessment uses, 
including the use of questions teachers ask 
during formative assessment.

The higher the stakes for the assessment use 
(e.g., accountability), the stronger the evidence 
needs to be for the proposed use.

The Basic Argument Justifying the Uses of the 
Assessment

The validation approach for the assessments in 
the CAS Framework draws on Michael Kane’s 
well known structure for an argument-based 
approach to validity.5 This approach involves 
two arguments:

• interpretation and use argument

• validity argument

The logic model lays out the conditions and 
their relationships to each other that need to 
be in place in order for the assessment to be 
used for making judgments about student 
learning status to guide teaching and learning. 
Propositions and claims for the validity argu-
ment are derived from the logic model.
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An Interpretation
and 
Use Argument

Logic Model
If/then propositions 
that articulate the 
means for reaching 
the assessment’s 
intended purpose 
(see an example in 
Figure 1 below)

Propositions
Specific 
propositions of the 
logic model (e.g., 
the assessment is 
aligned to learning 
goals)

Claims
The fundamental 
criteria for 
evaluating the 
extent to which 
each proposition 
is supported and 
substantiated with 
specific evidence 
(e.g., the full, or 
prioritized set of 
learning goals are 
assessed by the 
assessment(s))

Figure 1: Logic Model for Classroom Assessment of Academic Content Knowledge 
and Language

IF The assessment is aligned to 
learning goals (standards, 
unit-lesson-sized goal)

AND IF The assessment content is 
appropriately rigorous

AND IF

The assessment content 
reflects students’ experiences 
in learning academic content 
and language simultaneously

AND IF

Evidence gathering, aligned to 
the goal and success criteria, 
is planned to occur while 
students are in the process of 
learning

AND IF

The information yielded from 
the students’ responses 
reflects their knowledge of 
academic content and use of 
language

THEN
The assessment can be 
appropriately used to make 
judgements about the 
students’ learning status to 
guide teaching and learning 
decisions



4An Argument-Based Approach to Validity 

Validity Argument

Evidence is collected for each of the claims in 
interpretation/use argument. The evaluation of 
this evidence then forms the validity argument. 
For example, a source of evidence for the claim 
the full, or prioritized set of learning goals are 
assessed by the assessment(s) would be docu-
mentation (e.g., assessment blueprint) of the 
full, or prioritized set of goals addressed by the 
assessment.

The evaluation of the accumulated evidence 
relative to the claims is likely to show areas 
of strength and weakness and suggest areas 
where assessments may be strengthened to 
better serve proposed uses. Validation is an 
iterative process that builds the case for the 
use of the assessment. This iterative process 
can support improvements in the design, inter-
pretation, analysis, and use of a particular 
assessment.
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